Transition to College: 2000

EXECUTIVE SUMMARY
Student Affairs Assessment
Report Goal

Themain god of this sudy isto identify factors that aid and impede students' successful
trandtion to college. The questionnaire contained a series of questions to assess
respondents’ attitudes toward their first quarter attendance at Ohio State. Students were
asked about the leve of helpfulness of programs designed to ease the trangtion to college
(including Summer Orientation, Welcome Week and Family Weekend), their concerns
about attending Ohio State, their experiences with negative incidents on or around
campus, and their self-evauation of how they are doing with persond and academic-
related competencies. Students who did not return to Ohio State for winter quarter were
aso asked about their reasons for not returning to Ohio State and what their future plans
were. By learning more about the experiences of OSU students and their trangition to
college, we can better inform our practice. We are aso able to examine how various
subgroups may experience Ohio State as firgt-year sudents including differences based
on residence, gender, ethnicity/race, and grade point average.

Context

With retention literature telling us that the first year of collegeis crucid to college

success, it isimportant that we know more about our first year students, their trangition to
college, and the reasons why they stay or leave (Upcraft, Gardner, et d., 1990). As
students enter college, they are faced with many changes. anew environment, new
chdlenges, new roles, and more. They often leave the familiar surroundings and their
support system when they enter college. This survey looked at students' first-quarter
experience and their transition to college. Trangtion refersto the process of adjusting to
college socidly and academicdly. 1t isthe process of acclimating to the new

environment and learning to live independently. It includes meeting people and making
new friends, learning about campus and the available resources, establishing academic
and career gods, and understanding what it means to be part of the Ohio State
community.

Furthermore, freshmen success has been defined as devel oping academic and intellectua
competence, establishing and maintaining interpersord relaionships, developing an
identity, deciding on a career and life-style, maintaining personad health and wellness,
and developing an integrated philosophy of life. Factors that contribute to success
include establishing close friendships (especidly in the first month), participating in
orientation, living in the resdence hdls, belonging to student organizations, involvement
in socid and culturd activities, using fadilities, and using academic support services
(Upcraft, Gardner et d., 1990). Animportant part of making the trandtion to collegeis
“getting connected.”  Getting connected refers to the process of identifying onesdlf asa
member of the OSU community, getting involved with campus life, and meeting fellow
Sudents as well as faculty and staff members. To fed connected isto fed a part of the
university.
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Data Source

The Student Trangition survey was conducted by the OSU College of Socid and
Behaviord Sciences Center for Survey Research for the OSU Division of Student
Affars. Student Affairs drafted the instrument and conducted dl andlyses. This phone
survey used a sample of students who were randomly selected from a database of al new
fird-quarter students at the Columbus campus as of fal quarter, 1999.

A totd of 1,249 students were randomly selected for thissurvey. In many cases, viable
telephone numbers were called upwards of 10 times to try to reach arespondent a atime
that was convenient for her or him to be interviewed. Of these, 1,188 were presumed to
reach a household with an digible respondent. From these households, interviews were
completed in 58% of the cases. Among those households in which an interviewer actualy
gpoke with the digible respondent, interviews were completed in 91% of the cases. Of
the 689 completed interviews, 102 were students who did not return to Ohio State for
winter quarter and 587 were students who returned to OSU. In addition to including
students who did not return to OSU for winter quarter, students of color (African
American, Asan American, and Hispanic/Latino students) were over-sampled in order to
make comparisons across race.

Overall Findings

Non-Returning Students

Non-retur ning students appear to be different from studentswho remain at Ohio
State and are generally less satisfied with their experience at Ohio State.
= Nonreturning students are dightly more likely to be older than returning students
are.
» They tend to enroll and/or complete less credit hours and earn dightly lower
grades than returning students.
» They arelesslikely to be from Ohio, and when they are from Ohio, they are more
likdly to live a home.
= |naddition, non-returning students are more likely to work, and they are more
likely to work off-campus and to work full-time than returning sudents are.
= Non-returning sudents are sgnificantly less satisfied with thelr experience at
Ohio State, less connected to the OSU community, and less likely to enroll at
Ohio Stateif they had to do it over again than returning udents are. Also, for
non-returning students, OSU is sgnificantly less likely to meet their expectations
than for returning students.
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Non-retur ning students have a mor e difficult timetranstioning to college than
returning students do.

Nortreturning students report having a sgnificartly more difficult time with their
trangition to college than returning students report.

Norreturning students rate Summer Orientation as being sgnificantly less
helpful for their trangtion to college than returning students, and, athough the
differences are not significant, Ao rate Welcome Week as less hepful in
comparison to returning students.

In contrast, for those students who attend Family Weekend, non-returning
sudents rate it as dightly more hdpful for their trangition to college than
returning students.

Non-returning Sudents are mogt likely to find afamily member most helpful in
their trangtion to college, followed by afriend or fellow student.

For students who do not return to Ohio State, their top concerns before arriving at
Ohio State were finding their way around campus (16.6%), getting good grades
(12.8%), being away from home (12.7%), being prepared for college classes
(10.8%), and financid concerns (10.8%). After one quarter at OSU, their
primary concern (24.3%) is getting good grades.

Overall, non-returning students rate themselves as being less successful in most
areas of personal competency and in all areas of academic-related competency.

Nortreturning sudents rate themsdlves as doing significantly lesswell being on
their own, managing their emotions, making new friends, getting to know others
of different backgrounds, developing spiritudly, managing their finances, making
important decisions, and making responsible choices regarding acohol use than
returning students do.

Moreover, they rate themselves as being dightly less successful at making
responsi ble choices regarding sexua behavior and regarding drug use than
returning students.

In addition, nortreturning students rate themsdves as being significantly less
successful at getting satisfactory grades, a managing their time, a establishing
academic and career godls, a learning their way around campus, and & using
CampuUS resources.

Non-returning students are most likely going to transfer to another school and
provide a variety of reasonsfor not returning to OSU.

Close to 75% of non-returning students plan to transfer to another school; over
25% plan to work; and over 18% intend to return to OSU a some point.

Most students (almost 90%) who do not return to OSU make that decision after
the first three weeks of classes.

Students are mogt likely to cite financia reasons (25.5%) and academic difficulty
(12.7%) among their reasons for not returning to Ohio State. Other reasons given
include not being comfortable a OSU, emotiond concerns, lack of academic or
career direction, the size of the school, the distance from home, academic reasons,
housng-related issues, persond reasons, and alack of inditutiond fit.
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Returning Students

Overall, returning students are satisfied with their OSU experience, have a
relatively smooth transition to college, and find Univer ity programs helpful for
their transition to college.

Returning students report being satisfied with their experience a OSU, being
somewhat connected to the OSU community, and being likely to enroll & OSU
aganif they hadto doit dl over again. Also, they report that OSU has a least
met their expectationsif not exceeded them.

In generd, returning students (over 69%) report having either avery smooth or
somewhat smooth trangition to college.

They dso find Summer Orientation and Welcome Week as being somewhat
helpful for their trangtion to college. For those who attend Family Weekend,
they find it less hepful for their trangtion to college than the other programs.
Returning students are mogt likely to find afriend or felow student as being most
helpful in their trangtion to college followed by afamily member.

Returning students have a variety of concernsregar ding college befor e attending
OSU. Overall, these concerns diminish after one quarter of college.

For returning students, their primary concerns before arriving a Ohio State are
getting good grades (15.2%), being prepared for college classes (14.3%), finding
their way around campus (13.1%), making friends (11.1%), and being away from
home (10.2%).

Other concerns students cite before arriving a OSU include the size of the schoadl,
academic and faculty concerns, and campus-life related concerns.

Overdl, returning students' concerns are minimized after completing a quarter &
the Univeraty. They are less concerned about finding their way around campus,
meaking friends, being away from home, getting dong with roommates, and fitting
in. Two areas tha returning students mention more frequently after being on
campus are getting good grades and financia concerns.

In addition, after one quarter of enrollment, students mention concerns regarding
academic-reated issues including getting into the degree granting unit of their
preference, choosing amgjor, getting into classes, as well as the qudity of
ingtruction and the qudity of academic advisng. They dso mention persond
concerns, campus life-related concerns, and issues related to the Size of the
inditution.

Returning studentstend to rate themselves as doing well on most personal and
academic-related competencies.

With the exception of managing their finances and developing spiritudly,
returning students rate themsel ves as doing between “very wel” and good” in
areas of persona competency including being on their own, managing their
emotions, making new friends, making important decisions, making responsible
choices regarding drug and acohol use, and others. When rating their success at



managing their finances and developing spiritualy, returning sudents score
dightly lower, or between “good” and “okay.”

With regard to academic-related competencies, returning students seem to
struggle more than they do with persona competencies. They rate themselves as
being the least successful at managing their time followed by getting satisfactory
grades, using campus resources, and establishing academic and career gods. For
all these areas students score between “good” and “okay.” However, they rate
themsdves higher on learning their way around campus.

Differences Based on GPA

Overall, GPA does not seem to influence how studentsfeel about OSU, how they
evaluatetheir transition to college, or how they rate themselves on personal and
academic competencies. |f anything, ssudentswith lower GPA’sreport being more
successful and satisfied with their college experience.

There are no noticeable differences by GPA when students are asked about their
overdl satisfaction and their connection to the OSU community aswell asif OSU
has met their expectations. However, students with a 3.0 or better are
ggnificantly lesslikely to report that they would enroll a Ohio State again if they
had to do it over again than students with lower GPA’s do.

Generdly, there are few differences based on GPA and how students rate the
smoothness of their trangtion to college and the hel pfulness of Summer
Orientation and Welcome Week. Students with lessthan a2.0 seem to have a
dightly more difficult trangtion to college and gppear to find Welcome Week
more helpful than students with higher GPA’s. And, students with between a2.0
and a 2.9 find Summer Orientation sgnificantly more heping for their trandtion
to college than students with lessthan a 2.0 do.

There are no sgnificant differences based on GPA and students' ratings of their
persona competencies.

Interestingly, students with lower GPA’s did not rate themsdves sgnificantly
lower with regard to their success at getting satisfactory grades, managing their
time, or establishing academic or career goas. In fact, Sudentswith lessthan a
2.0 rate themsdves dightly better & managing their time and at establishing
academic and career god's than students with higher GPA’ s do.

Moreover, students with less than a 2.0 and students with between a2.0 and a2.9
rate themsalves as doing significantly better at learning their way around campus
than students with a 3.0 or better and noticeably higher at using campus resources.



Differences Based on Race

Evidence suggests that studentsof color experience Ohio State differently than
Caucasian studentsasdemonstrated in students overall impressionsof OSU and in
their transtion to college.

African American sudents are sgnificantly less satisfied with their experience &
OSU than Caucasian, Adan American, and Hispanic/Latino sudentsare. They
a0 are 9gnificantly lesslikely to report that Ohio State has met thelr
expectations than the other three groups.

Both African American and Asan American sudents are sgnificantly less
connected to the OSU community than Caucasian students are.

Lagtly, African American sudents are Sgnificantly lesslikely to enroll a OSU
aganif they had to do it over again than Caucasian, Asan American, and
Hispanic/Latino sudents are. Furthermore, Asan American sudents are
ggnificantly lesslikdly to re-enroll than Higpanic/Latino students are.

African American and Hispanic/Latino students report having a sgnificantly
more difficult trangtion to college than Asan American and Caucasan sudents
do.

However, students of color aso report that Summer Orientation and Welcome
Week activities are more helpful for their trangition to college than Caucasian
students report. Hispanic/Latino students find Orientation significantly more
hdpful than Caucasian students, and Hispanic/Latino and ASan American
students report that Welcome Week is sgnificantly more helpful than Caucasian
students.

Differences by race/ethnicity also exist in how studentsrate themselves on personal
and academic-r elated competencies.

African American and Asan American sudents rate themselves as doing
ggnificantly worse a being on their own than Caucasian students do.
Hispanic/Latino sudents rate themsdves as doing significantly worse at

managing their emotions and managing their finances than Caucasian students do.
Hispanic/Latino sudents dso rate themsdves as being sgnificantly less

successful developing spiritudly than both Caucasian and Asan American
students.

Caucasan sudents report being significantly less successful a making

respons ble choices regarding acohol use than both African American and Asan
American sudents. Hispanic/Latino students are significantly less successin this
areathan African American students, who report doing the best of the four groups
at making respong ble choices regarding acohol use.

Among the persona competencies, there are no significant differences by race
with regard to how students' rate themsdves at making new friendships, at getting
to know others of different backgrounds, at making important decisions, and at
making respong ble choices regarding sexud behavior and drug use.

Turning to the academic-related competencies, African American students report
being sgnificantly less successful a getting satisfactory grades and a managing
their time than Caucasian students do.



While there are no significant differences by race in how students rate themsdlves
on establishing academic and career gods and on learning their way around
campus, African American sudents rate themsdlves the highest on establishing
academic and career goals, and Asan Americans, on learning their way around
campus.

Differences Based on Gender and Residence

Overall, there arefew differencesin students overall impressions of Ohio State and
in their transition to college based on gender and residence, with the following
exceptions.

Off-campus students are significantly less satisfied with their experience & OSU
and significantly less connected to the OSU community than on-campus students
are.

Off-campus students are less likely to attend Welcome Week activities, and those
who do attend find them significantly less hepful than on-campus students.
Women report that Orientation is significantly more helpful for their trangtion to
college than men report.

With regard to personal competencies, there are differ ences based on gender and
residence. No significant differences exist between men and women and between
on-campus and off-campus students when examining academic-r elated
competencies.

Off-campus students rate themsalves as doing significantly worse a being on
their own and a making new friends than on-campus students. They rated
themsdlves as doing noticeable worse at getting to know others of different
backgrounds

Off-campus students appear to do better at managing their emotions, developing
spiritualy, managing ther finances, making important decisons, and making
responsible choices regarding a cohol use and sexud behavior.

Women rate themsalves as doing significantly worse at being on their own and
managing their emotions than men do. Moreover, they dso rate themsalves worse
at making respong ble choices regarding acohol use, sexua behavior, and drug
use.

Obstacles

In ther first quarter at Ohio State, a small but significant per centage of students
experience a variety of obstaclesto a successful transition. These obstaclesinclude
being victims of discrimination and crime.

Of dl students, 6% report experiencing ethnic/racia discrimination, 1.3% sexud
discrimination, and 1.2% discrimination based on sexud orientation during their
first quarter at OSU. These percentages are higher for non-returning students
with 6.9% reporting racid discrimination, 2.0% sex discrimination, and 4.9%
discrimination based on sexud orientation.
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=  Smilaly, 5.1% of al sudents report being a victim of acrime, approximatey 5%
receiving threets of physica violence, 3.6% being victims of physca violence,
and 1.7% being sexudly assaulted. Norreturning students also report higher
rates of these incidents in the areas of recaiving threets of physicd violence and
being victims of actud physicd violence.

Conclusion and Discussion

The Trangtion to College survey reveds anumber of interesting findings. Coupled with
the findings from the program reports for Summer Orientation, Welcome Week, and
Family Weekend, which cover these programs in greater depth, the findings can be used
to improve students' trangtion to college. The knowledge gained from the survey can
inform University policy and practice.

Overdl, the sudy finds that Ohio State is serving returning sudents well. Generdly, asa
group, they are making a successful trangtion to college. However, evidence suggests
that non-returning students experience Ohio State very differently than students who stay
a the University and that students of color, especidly African American sudents
experience Ohio State differently than Caucasian sudents. Non-returning students are
generdly less satisfied with dl aspects of their college experience and rate themsalves as
doing more poorly a mogt areas of persona and academic-related competencies than
returning sudents. African American sudents, in particular, are Sgnificantly less
satisfied with OSU than other racid/ethnic groups. Moreover, students of color find
formal programs such as Orientation and Welcome Week to be more helpful for their
trangtion to college. Evidence dso suggests that there are some differences between on
and off-campus students and between men and women in ther trangtion to college. In
addition, some differences exist in how students respond to questions based on their
GPA. Ladly, the sudy dso shows that some first-quarter students do encounter
discrimination and are victims of crime. Such incidents serve as obstacles for making a
successtul trangition to Ohio State.
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